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The strongest impressions South Africa left with me, were of the importance of individuals as 
agents of change in achieving a democratic society. I was just as impressed with how at every level 
of society the individual works with others for the good of the whole. Whether in small villages or 
in large urban areas, the importance of community was always evident. South African democracy 
is the product of the tireless commitment and effort of courageous individuals, but could not have 
been possible without these individuals joining together in order to achieve a common goal. 

Sharing these impressions with my students became the impetus for developing my curriculum units 
on South Africa. I wanted to guide my students through a tour of the country similar to the one I had 
undertaken, helping them identify along the way the strands that make up this multicultural 
democratic society. I wanted the process of inquiry and discovery to be informed by my students 
curiosity and by student generated-questions which access to primary source material provided 
would spark. In order to allow the broadest perspectives to emerge I developed integrated 
curriculum units that draw on the arts, sciences and humanities as tools with which the students 
could undertake their journey. 

This multidisciplinary perspective creates a more authentic learning environment, approximating 
how students would learn in the "real world". Students evaluate the social, cultural, political, and 
economic changes taking place in South Africa through the use of specially prepared portfolios 
which serve as mini-museums and historical archives. Cultural exhibits containing examples of 
Xhosa and Zulu traditions, as well as contemporary South African popular culture, are all included 
in this portfolio. Also included are historical documents, such as copies of the Constitution and the 
ANC charter. Using prior knowledge of changes in U.S. culture and society as the schema to help 
students organize and integrate this information, a more cohesive picture of South Africa’s transition 
will begin to emerge. 

This objective will also help the students draw connections between South Africa's road to 
democracy and the struggles in our own history, identifying parallels between our respective 
sociopolitical system, and between South Africa's rainbow nation and our own multicultural society. 
I would like students to assess the importance of individual social action and identify opportunities 
for social actions as a member of a community. In order to do this it is important that students 
acquire content knowledge in a context that allows the students to work in concert with others, thus 
reinforcing the objectives of democracy by allowing the inquiry process to be a democratic one as 
well. 

I knew I wanted the students to read, evaluate, and analyze the many pieces that together make up 
the complex story of South Africa in transition, but I also wanted to create a context for this process 
that would allow students more than a cursory look at random facts and pictures. The process of 
change must be studied within a holistic framework. This framework centers on an integrated 
perspective as the thread with which students connect the many pieces that make up the South 
African cultural quilt. An essential part of this inquiry is to allow student groups to identify their 
own areas of interest and to generate their own set of content and organizational objectives. Giving 
students this ability empowers them to act as an autonomous micro community/society which must 



engage in aspects of the democratic process. Students must take the initiative to organize 
themselves, to engage in spirited dialogue insuring that this process is inclusive of all group 
members. This process parallels the democratic process of our two democracies. Thus the 
democratic process is both the lesson’s objective content knowledge as well as the methodology 
used to understand and analyze. 

Traveling in South Africa allowed me to see the widespread reforms within all institutions and I 
admired the sort of effort that in place to improve and democratize education. The government is 
acutely aware that this next generation needs to be better prepared academically. They are also 
aware that education has to prepare students not only for jobs, but to assume the role of responsible 
citizens who can continue the work that others before them began. This is the role of education in 
all democracies and as such educators must accept the responsibility to democratize the classroom 
and the process of learning, for the good of our students and our society. 



\ 



1. Understand the changes occurring in South Africa’s institutions using primary 
source documents and visual documentation 

2. Identify the important issues these institutions must address to remedy past 
inequities and create an inclusive democratic society. 

3. Assess the role of the individual citizen as well as the role of community groups 
and organizations in effecting these changes and in achieving the stated goals. 

4. Explain the role of geography, the environment and natural resources in the past 
and current historical transformations of South Africa. 

5. Analyze and evaluate the effectiveness of our own political, social and cultural 
institutions as vehicles for democratic ideals and action. 

6. Understand the importance of negotiation, compromise and non-violent conflict 
resolution for the creation and maintenance of a democratic society, applying this 
process in a collaborative group setting to achieve a common goal. 

6. Develop student generated mini-units for partner schools and elementary classes 
that feature knowledge of South Africa’s historical, geographic, political and /or 
cultural changes. 
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Started 



Archives and Museum portfolios can be used in a variety of ways. Each quarter my students are 
divided into groups of fours and they work cooperatively on major projects for the theme units I 
have designed. Each group gets a set of portfolios. Teachers may decide to compile portfolios so 
each group receives portfolios which contain the same documents, this way all groups will be 
working simultaneously on similar activities and research. Another suggestion would be to give 
each group documentation on different aspects of South Africa’s transition. Groups would then 
specialize in a specific area and become the area experts for the class, whether in the arts, 
economy, politics, and environmental arena.. 

It is important that however you choose to divide the classroom, that the students be allowed to 
be part of the decision process in what they will choose to focus on and in how they will 
demonstrate their knowledge. I like to start with a brainstorming session before we embark on 
our research. This can be as simple as a mini-lesson giving a brief overview of South Africa, 
followed by a K-W-L chart. I started my mini-lesson with a personal reflection of my trip to 
S.A. accompanied by some attention-grabbing slides. You need not have made a personal visit, 
however, you could start with overhead pictures of Nelson Mandela, the now famous Hector 
Peterson photo and others included in this packet. I also informed my students that we were 
going to all “travel” to South Africa and would have to do a little research for our trip.Following 
this mini-lesson students may work on the K-W-Ls, which allows them to identify prior 
knowledge, as well as what they would like to learn about this topic. 

Once student are in their groups a good way to embark on the unit (or trip) is to begin with a 
look at the geography of the country. In order to travel there students must know the location 
and do some investigation on the costs of travel, the distance and time to get there, as well as the 
weather since they need to know what to pack! Because of the stark differences among 
provinces students needed to be informed on the specifics of the locations we would visit. My 
class trip followed my own, so I used my itinerary, but your class could design their own. We 
worked on such real-life details as securing travel documents, inoculations ( our itinerary 
included Kruger Park - a malaria area), and calculating the costs of the trip as well as the 
current dollar-to-rand conversion rates. We used a travel book to accomplish much of this leg 
work, but I also had the students call the State Department and write letters to the South 
African embassy for any available information. 

“In” South Africa 

Each student arrived with an itinerary in hand which detailed where we were going . High on the 
list was a visit to Nelson Mandela, so we chose to fly into Johannesburg. We were careful when 
we selected our hotel, aware that the city has problem areas much like our own large cities. 
Although English is the most widely spoken language, there are 1 1 official languages, including 
Zulu and Xhosa. We decided as a class we wanted to learn some basic vocabulary so as to be 
able to greet people in their own tongue. We also brushed up on some basic past and recent 
history, after all we would have to be informed and articulate when we met several dignitaries 
and luminaries who were scheduled to see us. These important hosts would, of course, be some 
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of our students who had eagerly volunteered to role-play Mandela and others. 

The necessary material for this would be included in the portfolios. Inside we had the time-line, 
which gave us an annotated but informative overview of South Africa’s history. I had the 
students work on these along with the study sheets. These questions and activities would allow 
my students to interpret the information on the time-line, infer the meaning of events, begin to 
identify a cause and effect relationship between past and present history, as well as to provoke 
more questions for group research. It would also help in the collaborative process, as the 
students begin to organize the material ,and themselves as a micro-community. 

Team members have been asked to take on specific responsibilities within their groups. This 
both facilitates the process of inquiry as well as builds in the elements of accountability needed 
to complete and assess the work. Some of my students chose such professions/tasks as historian, 
statistician, artist/picture editor, and resource librarian. These are only possibilities and your 
students and you will have your own ideas of what is needed, must begin a democratic process 
of choosing which tasks will be performed by whom and what activities they will choose to 
work on. Doing this will require that all members be engaged: in joint decision-making; in 
sharing ideas; actively compromising; and in some form of peaceful conflict-resolution This 
begins to mimic the steps through which South Africa emerged as a democratic nation. As 
teams become more involved in the projects, the difficulty of South Africa’s task will take on a 
more personal dimension and be better understood. 

This packet contains material intended to be used in a setting where students participate 
interactively in the learning process. Students are challenged to explore the contents of the 
archive/museum and trusted to make choices about what activities, in addition to the suggestions 
provided, they would like to use to further explore the material. It is important that classroom 
resources on South Africa are made available to supplement the materials in the portfolio. It is 
also important that students have access to listening and art centers to widen the possibilities 
for exploration. I have included a list of packet resources, a bibliography, and addresses of 
resource centers. I have also added an additional list of activities which my students have 
chosen to do during the course of the year. 

You can spend anywhere from two weeks to two semesters on this theme, but don’t be 
discouraged from teaching about the remarkable changes for lack of time. I hope you and your 
students enjoy your trip as much as mine did. Don’t forget to drop a postcard! 




VOCABULARY 



1. Boycott - An organized refusal to buy or use a product in order to express protest or to 
pressure a government, company or individual to take action. 

2. Embargo - A ban on trade with another nation. 

3. Apartheid - A series of policies begun in the 1940's intended to separate people of 
different races in order to protect the privileges of white South Africans. 

4. Segregation - The seperation of races. 

5. Parliament - The law-making body in South Africa consisting of two houses - the National 
Assembly and the Senate. Headquartered in Cape Town, the parliamentary capital of South 
Africa. 

6. Coalition - The joining together of various political parties in order to govern jointly. 

7. Khoisan - South Africa’s earliest inhabitants. The San, a nomadic group and the Khoi, cattle 
herders, lived in the western parts of South Africa. 

8. Xhosa - Part of the Nguni cultural and linguistic group, they are recognized as one of South 
Africa’s eleven official languages. Nelson Mandela was bom a Xhosa prince. 

9. Zulu - See Xhosa.Traditionally settled in parts of present day KwaZulu-Natal province. They 
have been recognized for their uniquely beautiful beadwork and as the tribe of such notable 
chiefs as Shaka Zulu. 

10. Afrikaaner - The name given to descendants of Dutch, German, French settlers. The British 
would later call these people Boers, a word meaning farmers. 

11. Kraal - A traditional Zulu village, it is usually constructed in a circular shape and 
surrounded with a wall of dead branches for defensive purposes. 

12. Homelands - A term used by the white apartheid government for reservation-like areas 
where blacks were forced to resettle according to arbitrary tribal designation Blacks were 
not allowed outside these areas without a pass and explicit permission. 

13. Diffaqane - The destruction and scattering of the Bantu-speaking people as a result of war. 

14. Braai - Traditional South African barbecue . 

15. Mielles - Com. Used to make mieliemeal , a type of porridge resembling grits. 

16. Sawwiboma - Hello . Used in Siswati, Isixhosa, and Isizulu with some variations. 
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TJTMF, LINE - HISTORY OF SOUTH AFRICA 



San people settle in South Africa 

Bantu people arrive in KwaZulu Natal 

Bartolomeu Dias sails around the Cape of Good Hope 

Sotho people settle in todays Lesotho 

Dutch settlement started in Table Bay, Cape Town 

French Huguenots arrive in the Cape 

Boers move inl and 

Nguni people settle in Swaziland 

Dutch fight the Xhosa at Great Fish River 

British capture Cape Town from the Dutch 

Shaka Zulu captures power - beginning of the difaqane 

British settlers arrive in the Eastern Cape 

Kning Moshoeshoe begins to consolidate the Basutho people 

The Voortrekkers begin the Great Trek 

Boers defeat the Zulus at the battle of Blood River 

Boer Republic of Transvaal created 

British defeat Xhosa after disaster of Great Cattle Killing 

Indians arrive in Natal as indentured servants to work sugar plantatio 

Diamonds found near Kimberly 

Gold discovered in the Eastern Transvaal 

British annex the Boer Republic of Transvaal 

Boers defeat British and Transvaal becomes the South African Republic 

Gold discovered in the Witswatersrand 

Mohandas Ghandi arrives in Natal 

Zululand annexed by Britain 

Anglo-Boer War 

Government commisssion recommends separate development for blacks, with 
inferior education 

Union of South Africa created, uniting the former British colonies and Boer republics 

Blacks denied the vote. Lasotho and Swaziland become British protectorates 

South African Native Council established, an early version of the ANC 

Natives Land Act restricts black ownership of land to 7 1/2 % of the country 

Communist party begins to work for full democracy 

National Party wins the elections and will remain in control until 1994. 

Apartheid laws, including the one making inter-racial marriages illegal passed. 

ANC adopts the Freedom Charter 

Sharpeville Massacre. ANC banned by the government 

South Africa leaves the Commonwealth of nations and becomes a Republic 

Nelson Mandela indicted during the Rivonia Trial and sentenced to life inprisonment 

Lesotho and Swaziland gain independence from Britain 

South Africa invades Angola 

Soweto uprisings begin 

Steve Biko is murdered 

State of emergency is declared - official murder and torture by the state increases as does 
black resistance 

ANC ban lifted. Nelson Mandela freed 



Use the abbreviated facts from your time line to identify, interpret, draw 

conclusions, and provide opinions to the following set of questions. 

1. Provide plausible explanations for the migration of Europeans to South Africa in 
the 14th- 17th century. What additional reasons can you conclude for 19th 
century migration? 

2. What consequences did early European colonialization have on the native people 
of South Africa? 

3. What geographical areas would you expect to have the largest concentration of 
population during the looking at the 18th and 19th century? Why? 

4. What year(s) would you expect to see the policies of apartheid most strongly 
enforced? Explain why? 

5. Identify the role each of the following may have played during the apartheid 
years of South Africa? The Nationalist Party, the Communist Party, the ANC. 

6. The Natives Land Act restricted black (75% of the population) ownership of 
land to only 7 Vi percent of the country. How might this policy have been 
implemented? What possible consequences did this policy have on the country’s 
black population? 



Furt&sr Actnvildes 

1 . Using a Venn diagram compare and contrast the treatment by European 
colonialists on the native populations of South Africa and the Americas. 

2. Using classroom resources and those found in your archive portfolio, construct a 
time line for the years 1990 to 1996. 

3. Choose a given year and corresponding event in the time line. Research this event 
providing facts and historical details to create a more comprehensive explanation 

4. Choose an event from the time line and “illustrate” it using any of the following - 
painting, drawing, collage, or assemblage. You may use realism or abstraction. 



Sacred Heart Elementary School 

1625 Park Road NW 
Washington, DC 20010 
(202) 265-4828 






Noviembre 8, 1996 



Estimados Padres y Guardianes: 

Yo quiero empezar este boletin d&ndoles las gracias a ustedes por venir a nuestra primera 
reunion de la ASOCIACIdN DEL HOGAR Y ESCUELA el pasado 17 de Octubre. Nosotros 
es tam os siempre contentos por verlos! Hubo muchos padres representando cada nivel de grado. 
MARAVILLOSO! GRACIAS! Cada grupo (con la excepcidn de una clase) tuvo la oportunidad 
de ver al maestro por grado de su hijo/a y organizarse. Esperamos que otros clubes de padres 
pueden verse antes de nuestro prdxima reunidn el 21 de Noviembre. 

Los Padres de Kindergarten se reunieron el pasado 24 de Octubre y decidieron en una 
fiesta de Pizza del Dla de Halloween como una manera para empezar a aumentar fondos para 
comprar sombras para las ventanas de las clases. Dios los bendiga. Esta es un maravilloso 
comienzo. Ddjenos unir y continuar trabajando juntos para tomar un paso a la vez por el motivo 
de hacer la Escuela Sagrado Corazdn la mejor en esta drea. Amigos, se puede lograr!! Ustedes, 
juntos con el personal de la escuela pueden hacerlo. Subanse las mangas y unanse con nosotros. 
Hagan el sacrificio de asistir a las reuniones y dar de ustedes por el amor de los niflos -- rtuestros 
niflos. Dios continuard bendiciendo nuestros esfuerzos y reforzando nuestros resolvimientos para 
avanzar mds adelante. 

Por favor acepten mi disculpa personal por la inconvenience muchos de ustedes 
experimentaron ayer debido a los cambios abruptos en el programa del calendario. Yo acepto total 
responsabilidad y hard todo lo posible por evitar tal problema en el futuro. Yo aprecio su 
paciencia y comprensidn . Tambidn, yo agradezco a la Sefiora Brown, Sefiora Scott y el personal 
por avanzar tal como ellos lo hicieron bajo las circunstancias. Otro ejemplo del esfuerzo de buen 
equipo. Esto es algo por el cual estoy muy orgullosa aqul en el Sagrado Corazdn. Nosotros de 
verdad tenemos un gran equipo!! 



RECAUDACION DE FONDOS VENTA DE DULCES: Las barras de chocolates ya llegaron 
Estos son un surtido de chocolate con leche, mantequilla de man! y arroz crujiente vendidndose 
por un dolar cada uno. Nosotros estamos pidiendo a los padres que por favor se presenten a la 
oficina de la escuela a recoger un suplemento para vender. Gracias a ustedes esto ha sido una 
campafia de recaudacidn de fondos exitosa en el pasado. Yo sd que podemos hacerlo tal como 
este tiempo con su apoyo. Dios los bendiga. 



SEGUR1DAD DE LA ESCUELA: Este tema crece cada dla. Nosotros hemos decidido ins talar 
un Sistema de Alarma ADT como una medida de precaucidn. Otras medidas estdn bajo 
consideracidn. Por ahora, este nuevo Sistema de Alarma costard a la escuela $2000 para instalar y 

veinticinco ddlares mensuales para mantenerlo. Aqul tombidn usted pued 9 ®^rnor°!a instalacidn 
usaremos algo de nuestro dinero recaudado en la campafla de tondos para pagar por la mstalacion. 
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Stonily Qtue§tti©m§ anncfl Activities 



1. This story is told from the point of view of the narrator, Mtutu, who has a very different life 
from his friend,Somdali. Rewrite the narrative from the point-of-view of Somdali, making 
sure to include descriptive details that create a strong picture of what his life is like. 



2. Construct a chronology of events Mtutu had to go through in order to secure a full-time, paid 
job. You may choose to incorporate illustrations to accompany your narrative. 



3. Mtutu more than once in the story compares the conditions in the hostels to the conditions in 
the concentration camps at Auschwitz. Do you feels this is a legitimate comparison? Why or 
why not? Support your opinion by alluding to Mtutus descriptions of the conditions in the 
hostel and from your knowledge of the camps. 



4. The story’s title is illustrated throughout the story with accounts of the indignities the men 
were subjected to every day of their lives. Using the cause and effect diagram connect these 
indignities to the apartheid laws which caused them to exist. (Hint: use your portfolio 
references to help you make the connections) 



LAW (CAUSE) 


EFFECT ON THE MEN 


The Act of Union 




The Land Act 




Group Areas Act 




Bantu Education Act 




Pass Laws 





5. The men find relief from their difficult lives by playing and listening to listening mbaqanga. 
On occasion they also get to watch the Zulu dancing competitions. Using one of your music 
tapes from the portfolio listen to the music (check out a tape player from the listening center) 
How does the music make you feel? Describe the instruments you hear. What about this 
music would cheer the men up? Using this information provide a definition of mbaqanga. 




50 



SEVEN STEPS TO DEMOCRACY - STUDY GUIDE 



One of the factors contributing to the success of peaceful transition in South Africa was the 
commitment to negotiation between key players in DeKlerk’s government and the ANC. These 
negotiations came as a result of organized resistance in the form of boycotts, work-stoppages, 
and international pressure. Beginning in 1987 Nelson Mandela met with the apartheid 
government representatives in his prison cell. These talks would begin a series of further 
discussions which finally resulted in action by the DeKlerk government. The ANC was 
unbanned in 1990, and with this gesture the ANC gave up the tactics of armed struggle in favor 
of discussions and negotiation. 

The representaives agreed on basic terms which included an open election where all citizens 
could vote, as well as the writing and adapting of a new Constitution which would guarantee the 
rights of all South Africans. This process is examined more closely in this pamphlet included in 
the student portfolio. 

Using this pamphlet and classroom resources complete the following questions/activities. 

Activities 

1 . What groups were involved in the multiparty talks ? 



2. What activities were initiated in order to educate and mobilize potential voters. 



3. Describe the type of safeguards that were implemented to insure that the ruling party 
complied with the changes mandated by the elction. (Remember: the ruling party still 
controlled the army, as well as the executive and legislative branches of government). 



4. Explain why the new government was called the Government of National Unity? Also explain 
why this structure did not last. 



Acitivity - Imagine that your group is entrusted with writing the Constitution for the New South 
Africa. What freedoms and provisions would you insure are included. You may use 
the U.S. Constitution as well as the United Nations’ Universal Declaration of Human 
Rights to help provoke ideas. Remember you represent the people and their 
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First Democratic Elections 
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SOUTH AFRICAN ART 



The portfolio contains several examples of traditional and contemporary art in several mediums. 
There are postcards of Zulu and Xhosa beadwork, of both traditional and more contemporary 
designs. There are examples of woodcuts using traditional tribal motifs. Included also are 
pictures of Ndebele geometric painted houses, with their startling colors and beauty. 

Contemporary art in South Africa can be as diverse as the people who create it. Compare and 
contrast the protest art of murals and posters with the telephone wire basket made by settlers at a 
squatters camp just outside of Durban. Each piece is uniquely rich with a story that conveys 
meaning, yet each is very distinct in how it speaks a story. 

Many traditional people infuse everyday objects with artistry and craftsmanship. Try these 
projects with your group. 



Activities 

Zulu love letters 

There is a lovely history behind this unique form of correspondence. As you know, one of the 
effects of apartheid was to separate men from their families and friends. In “To Kill A Man’s 
Pride” Somdali tells his friend Mtutu how much his heart aches to be away from home. The only 
way families could communicate with loved ones was through writing. Many families, either 
because they could not afford the postage, or because they did not write, would send messages 
through men who would come to the villages briefly and return to the gold mines or where they 
were employed. Some brought back an ingenious “letter”, consisting of colored beads strung 
together, with each color of bead symbolic of a feeling or idea. Red was passion, while green 
was jealousy, black meant anger, while white was peace or comfort. Depending on the pattern 
and color a letter could say “Come home soon, miss you” or say “You are my friend”. 

You will colored beads, fishing wire, and a large safety pin. Using the model “write” your own 
Zulu letter to a friend or loved one. 

Traditional Designs 

You may choose to do woodcuts using a potato instead of the wood to cut out your design. 
Another option is to cut out a template from the designs provided in your portfolio. Once you do 
this either brush the tempera on the potato or over your potato. Regardless of which you use you 
may print your design on the paper or on the cotton cloth provided. Many of the traditional prints 
are white on black, but you may be as creative as you choose. 
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Art off Proffest amd Change 



Pg.2 



Art can be a wonderful vehicle to draw attention to a social ill that a nation or community must 
come to grips with. It can express anger a wrong that must be made right, and it can also express 
a hope for the future. The Art of Apartheid, the photographs of the conditions in Soweto’s shanty 
towns, the women’s march posters all carry a strong, loud message, although no words are 
spoken. In our own culture we have the powerful message of the Aids Quilt which stirs deep 
emotions in those who see it. 

Choose a theme, idea, or message you would like to convey. For some of us it may be the issue 
of homelessness, child abuse, the anti-immigrant backlash, or the thread of racism that still lurks 
in our own society. Once your group has settled on an issue, choose whether you will use a 
photo collage or an acrylic painting. Plan out your design or ideas on paper before starting your 
project. Remember, your painting/photos will convey your message to your audience. 

Interpreting a Painting 

Carefully look at Valente Ngwenya Malangatana’s painting titled Apartheid. 

1. Who are the figures in the painting meant to represent? 



2. Interpret the symbolic meaning of the talons and the fish. 



3. Why do you think the painter chose the color red? Why does he bring in a small amount of 
green into the top left comer? 



4. On a separate 8x10 card provide a short narrative that discusses the meaning of your own 
artwork. List the group member’s names (or you name if you chose to work alone), the title of 
you piece, the year it was created, and the medium you used ( ex. Acrylic on canvas). After 
this information write your narrative. 
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Valente Ngwenya Malangatana 

Born: Mozambique, 1936 
Apartheid , 1982 

oil on c;tnv;is 
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In 1955 the government 
announced that women 
must carry passes. A huge 
campaign was mounted 
by women, countrywide. 
Women also led a militant 
campaign against munici- 
pal beerhalls. According to 
the law it was illegal for 
women to brew traditional 
beer. Police raided homes 
and destroyed home 
brewed liquor so that men 
would use municipal beer- 
halls. In response, women 
attacked the beerhalls and 
destroyed equipment and 
buildings. The women also 
organised a highly success- 
ful boycott of the beerhalls. 




ANC Women's League leaders 
(l-r) Lilian Ngoyi, Helen Joseph, 
Amina Cachalia and Sophie Wil- 
liams with the petitions protesting 
against passes for women, Preto- 
ria, 9th August 1956 





The highpoint of the women's campaign against passes was the 
march on the Union Buildings in Pretoria by 20,000 women. Their 
message was clear: Wathint abafazi, wathintimbokodo. Uzokufa!(You 
have struck the women, You have struck a rock. You will be crushed!) 




Police attack women demostrating at Cato Manor, Natal, 1959. The 
previous night women attacked beerhalls and drove out the men 
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Dead and dying lie in the street after the Sharpeville shootings, March 21st 1960 
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^ youth cor "es the body of Hector Peterson 
the first casualty in the 1 976 uprising B£ST 
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